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Background

EURONE&T is the acronym of a Thematic Network under the European Commission’s Fifth Framework Programme for Research and Technological Development with the title “Towards the European Society - Challenges for Education and Training Policies and Research arising from the European Integration and Enlargement”. 

The twofold challenge of EU integration/enlargement and CEE transition/accession, and its impact on Education & Training (E&T) policies and research is the key issue for this thematic network. Eurone&t started activities in September 2001, and is meant to last until spring 2004. 

In terms of activities, being a Thematic Network, EURONE&T will not undertake to collect original data but provide added value and new knowledge by “engaging in discourse about existing knowledge, analysing policy documents, reviewing the academic research literature and carrying out secondary analyses of data sets” (Framework paper domain 3). 

Eurone&t Objectives

As is stated in the over-all Framework Paper of the project (Kuhn/Weidemann 2002), EURONE&T will investigate the impact of the European integration and enlargement processes on learning related policies in EU member and accession countries with special regard to their contributions to creating and supporting the learning citizen. Factors considered by EURONE&T include a) political, cultural and historical features that influence the generation of the learning citizen, b) developments towards EU integration, and c) factors that result from transition challenges. This will be undertaken within 3 thematic domains.

Thematic domain 1 – modus vivendi ("Learning related policies in member states/ regions between internationalised challenges and national systems (traditions, cultures, values and policies) from the perspective of member states and regions"). 

Thematic domain 2 – modus transitorius (“Learning related policies and EU enlargement from the perspective of member states and candidate countries during transition to market economy in accession countries”).

Thematic domain 3 – modus operandi ("Learning related policies preparing for a larger and deeper EU from the European perspective: European policies and research”).

This paper is the framework paper for domain 1 (modus vivendi). It is a living document, and may require amendments as the project develops, given that new findings and joint decision may go beyond the topics and approaches presented here. It will thus be continuously updated, and be available in new versions.

Key Issues for Modus Vivendi

The above objective of domain 1 results in the following constraints:

Domain Modus Vivendi is principally interested in collecting information and analysing research and policy documents on Learning Related Policies (LRPs)
 from all related policy levels within member states and regions. In order to achieve concretisation and focus, this stock-taking and research will be focusing on a clear set of research questions around a number of Key Issues, as they were identified by literature research
 and elaborated by the domain members. 

The Key Issues have been selected on the basis of the following criteria:

1) A survey of the challenges that enlargement and integration are creating for the European Union, in particular those with implications for learning-related policies formulated at the Commission level.

2) The selection of a small number of key issues on which it would be most productive to interrogate these learning-related policies. 

3) The current state of discussion and focus of the EURONE&T project, and concerning education and learning within the European Union and its Member States;

4) The expressed interest and expertise of domain members to feed-in knowledge and produce collections and overviews of research findings.

Point 1 and 2 have been addressed by the framework paper of domain 3 (modus operandi). 

Therein, Eurone&t have selected the following key issues within LRPs for scrutiny:

· Employability

· In/Exclusion

· Mobility

· Identity/ies

Answers will be given to the question how do internationalised challenges like globalisation, and integration and enlargement affect LRPs within these four issues, and the current and future state of discussion on LRPs at national level. Essays will be produced to describe how national systems and particular features of national institutions and culture (e.g. the different role that the social partners occupy in each country, the particularities of national education systems etc) affect LRP within these four issues.

Thereby Modus Vivendi will complement the work of the other two domains with the specific viewpoint of Member States. It will adopt primarily a deductive approach, and critically revise research and policy documents on these key issues from Member States and regions, by putting them in context with developments in the learning/education/training field. It will – on the basis of selected themes for transnational essays – undertake for each key issue a thorough literature review of existing research at national level, and an identification of missing research. Each essay will refer to both research and policy documents on the selected theme.

At the same time, LRPs at the national level are themselves influenced by new influences from the outside, as they happen between international challenges and national systems (traditions, cultures, values and policies). The essays will thus also treat the limitations, barriers and inconsistencies of these documents when confronted with reality and potential for realisation.

Overview of Thematic Areas and Research Questions

Current LRPs in the Member States

Most policy documents on lifelong learning, learning-related policies, and the Learning Society stem from the desks of the European Commission. The degree of political, economic, and social integration will influence the course and speed of integration of LRPs at all levels. In contrast, educational traditions in all member states will continue to have their specific shape, and will resist EU integration, and integration of learning patterns, institutions, and regulations. The bridges or cleavages between the actions of different actors will result in expected and unexpected results, which create a new reality. 

However, the Commission and the EU have limited competences in education and training. On large scale, and apart from EU programmes, LRPs can be only put into practice through measures undertaken and financed by the Member States. Is there really a general “crisis of education” (Estrella Pavo, 2002)? It is thus of primordial importance to see how Member States place themselves vis-à-vis the policy proposals coming from Brussels, and how their own policy objectives support or contradict the former. The domain thus needs to prepare an analysis of documents and research on national policies and measures, if any, which aim at implementing Commission or national policies. 

In addition, developments in other, closely related policy fields (e.g. science and technology policy) will be analysed so as to draw conclusions, which may apply for or influence learning related policies.

Research questions on the policies (and reactions to EU policies) at national level under this section are linked to two major themes, i.e. the policy of lifelong learning and its implementation, and the Lisbon process.

Initial Research Questions:

a) Lifelong Learning

Which are the specific national traditions, zones of cultural influence, different conceptions of E&T? Which national policy measures focus on learning-related policies, and on the introduction of the learning society? What is their impact, and which obstacles are encountered? Which are the research findings and experiences that have been made at regional and national level about the European Dimension of VET/LRP? Which bottom-up learning initiatives are being undertaken to balance and support EU Policies? What is the relation between EU education policy and national education policy (or “ARE EU policies national policies”?) and vice versa? What is the potential of “subsidiarity in LRPs” as a national political principal in the light of the EU integration?
Which innovative examples for policies and strategies for LLL by national and regional governments can be mentioned? How are they implemented, and to which degree? Were there influences on the way of teaching and methods of education stemming from EU integration and programmes? Which national reform steps to promote LLL comply with the needs of learners and national interests, and at the same time encourage labour mobility across Europe? 

What are the relation and division of competencies on LRPs between the regional and national levels, and between state and non-state actors? Are there new actors or institutions at the national level to deal with lifelong learning and the emerging learning society, and what are their role, success, deficiencies, and impact? 

b) The Lisbon Process:

How do Member States approach EU integration aspects as far as VET is concerned methodologically in order to identify the skills, requirements which contribute to a "European" and transnational culture? How do Member Sates investigate these key competencies and arrive at a common understanding across the (national) belonging of individual researchers, to further propose and legitimate VET research themes in the light of European integration, and to propose policy measures and action? 

How did, or does, E&T research help in designing national strategies in preparation towards EU enlargement among the Member States? Which LRP developments take place due to EU enlargement, which ones are related to globalisation? Are national educational regulations impediments to smooth EU enlargement? Are there also examples for activities by firms/learning organisations at the national level? Are there examples for activities by the Third Sector (Social Partners, Civil Society, NGOs, Citizens)? How do Member States live up to the Lisbon summit and its resulting agreements to prepare for the Europe of Knowledge? Which barriers and challenges can be identified for individual EU countries? Were different education sectors affected differently from EU integration?

Key Issue 1: Employability

Employability, i.e. to reach a state where one is employable, has been promoted as the key answer to a globalised, volatile, and restricted labour market at the national level. The crisis of sectors with traditionally high employment (such as mining, industry, assembly) due to the shifting of production to lower-cost economies has resulted in structural and long-term unemployment. Critiques have held the view that employability as a policy goal only shifts unemployment from one target group to others. Moreover, national education and training systems need to have a firm and immediate grasp of labour market developments, in order to know where employment is feasible. Going beyond these notions of employability, Simons, Duffy and van der Linden (2000) describe new outcomes needed for new learning (defined as new learning outcomes, new kinds of learning processes and new instructional methods that are both wanted by society and stressed in psychological theory): thinking competences, learning competences, and collaboration competences. Finally, the question was raised, if employability (as promoted as a learning objective by the EU) is nothing else than exploitation, which as an educational goal falls short of broader definitions like mooted by the Council of Europe, including individual development and democratic citizenship (Birzea, 2000). Moreover, most knowledge remains tacit if it is complex or variable in quality (Lundvall and Borrás, 1997).

The two principle themes suggested here are: the creation of National Action Plans for Employment (NAP) and the validation of formal and informal learning.

Initial Research Questions:

a) NAPs

What was the impact of the National Action Plans for Employment (NAP) at the national level? How is the policy goal of employability translated into national educational and training provision? Is employability discussed and disputed as a policy goal? Is there a national discussion on the dilemma of ever more specialised skills requirements against the provision of broad core skills? 
Is there evidence in Members States that the focus on employability has any co-relation with actual employment figures? How are employees and workers made employable, and which sectors are supposed to be under-supplied? How are these sectors being selected, and which mechanisms exist to revise these choices? On the basis of what information are sectors seeking further employment being identified? How can education policy with its years-long cycle react to short-term labour market developments? How does the (narrow) focus on employability related to (broader) educational goals such as democratic citizenship and individual personality development, if “competence is more important than knowledge” (Gerstenmaier and Mandl, 1995)? Is employability – and employment – a sufficient answer of the education system to the needs of contemporary citizens to adapt to a changing economy and society? How can learning related policies and their provision move beyond mere employability and competitiveness? 

b) Validation of formal and informal learning

Which different routes do Member States take in terms of recognition, accreditation or validation of in formal learning? How do different education levels tackle this question? What is the basis for diverse approaches to the validation of formal and informal learning? How will the GATS (liberalisation of education as part of the service sector) influence learning provision and validation in the Member States?

Key Issue 2: In/Exclusion

Lifelong learning is the key concept to address the need for updating of skills, new technologies in the work process, and the emergence of new jobs with new skills needs. As such it is promoted and proposed as avoiding exclusion from the labour market, from society, from development (Schwartz and Lambrichs 1994). However, not all citizens in all Member States – and in particular not all economic sectors or groups of the labour force – are willing, capable or have the opportunity to engage in lifelong learning. If lifelong learning creates the basis for employment – those that do not learn all their life are excluded. At least, it shifts the status of being excluded from some parts of the population to others. Rather than solving the problem of exclusion from the labour market, the “solution” of lifelong learning creates different, or new, exclusion. This is particularly the case when economic objectives are emphasised (Field 1998), when new technologies are required (see the discussion about the “digital economy” in Finland - Kautonen, Kolehmainen and Koski, 2002). The, in fact, additional education and training are elements of a competition (Jarvis, 2000). In the context of active citizenship based on the promotion of the individual’s capacity to participate effectively in social, cultural, economic and political processes within a learning society, policy actions (at national, regional and the enterprise level) have been undertaken as accompanying socio-educational and professional inclusion/re-inclusion measures (Dif, 2000). Moreover, (lack of) education and skills is only one of many reasons for (in)exclusion. Finally, exclusion of certain age groups or social exclusion of minorities is sustained in the learning society, as is observed for example, in Spain for the elder (Ballestero Díaz, 2002), and in Poland for gypsies (Polityka, 2002).

Initial Research Questions:

Which divergences exist between Member States and within Member States in terms of exclusion? How does exclusion related to the cleavage between cities and rural areas? Which population groups are excluded from lifelong learning in the Member States? What role does education play in the re-integration of those excluded from the labour market? Does education for the excluded provide the necessary skills to gain employment in the new sectors with skills needs? Do learning related policies know which factors cause exclusion, and which education can combat exclusion? How is this information obtained, updated, reviewed? 

Key Issue 3: Mobility

One of the four freedoms in the European Communities is the freedom of movement. Arguably, it is the one freedom that most EU citizens perceive directly, as they are able to cross border, perhaps without control, and enjoy rights to the same degree as in their country of origin. Education, now, is stimulating mobility, enabling mobility, and making mobility abordable. There are several dilemmas that emerge at the national level: 

Firstly, mobility of labour is still a phenomenon, which applies to a tiny minority of the labour force. It is, moreover, restricted to certain professions, and above all to certain levels of educational attainment. 

Secondly, if education leads to the desired result of mobility, the question is mobility to where? Mobility to another state or country en masse collides with national interests – and economic considerations – on improving the national labour force. In fact, the benefits of mobility are confronted for some countries with the danger of brain drain. 

Thirdly, is language knowledge and legal permit enough to ease mobility? Mobility within states is already often impeded by the location of employment opportunities. Mobility to other sectors of the economy depends largely on the economic opportunities in that sector, and only remotely to educational policies and measures. 

Fourthly, the key impediment to mobility, nevertheless, is not linked to learning related policies, but to social patterns and traditions. Why individual may be mobile, large groups and parts of the society per definition are rarely mobile. 

The interaction between the MS and the Community level provided a thorough discussion on obstacles to mobility of researchers. National discussions and positions on LRPs and mobility should be also looked at concerning transparency and language learning.

Initial Research Questions:

a) Mobility of researchers

Which factors influence the mobility of researchers, and what relative importance does national education policy have therein? Which amendments are planned or imminent? What are the barriers to mobility to another country? What are the barriers to mobility from another country? How does the labour market, society and culture receive arrives from elsewhere (who move to find labour)? How do the labour market, society and culture receive returnees (from studies or training abroad)? What is the duration of mobility between short-term and long-term stays “abroad”? Where do people move to – is mobility uni-directional?

b) Recognition and transparency of studies

Which changes did the recognition of studies abroad undergo due to EU policies? Which professions and branched are eligible/not eligible to engage in mobility at all? What is the economic, social and individual cost of mobility, and what is the relation of that cost to the benefit of mobility? How do these relate to the cost of education for mobility? Which positions are discussed between “stimulating mobility” and “brain-drain”? Do studies abroad pay at the national level? Finally, is mobility really a choice or mostly an emergency exit?

Key Issue 4: Identity/Identities

Education, in principle, is to challenge, amend and change identity. Whenever behaviour, tradition or culture resist to, or reject, change, education is proposed as a solution. The construction of the European Union or United Europe is no exception to this assumption. Education is seen as one of the main means to construct a European society and “shared identity” (European Commission, 2000). However, national, regional and ethnic identities are still by far stronger than European identities. There are good grounds to believe, that national identity is bound to stay important for many years to come. Moreover, multiple layers that are acquired during one’s lifespan construct identities. Chronologically, the closest identity features are developed during childhood and youth, before education and learning impacts a personality. While it is true, that identities are in principle also flexible and prone to change, most of our identity layers are stable. These characteristics of identities relate intensively with the impact of learning related policies on identity. 

Firstly, educational identity is only a minor and late acquired identity feature. Hence a strong shift of identity due to education and training is the more likely the longer education lasts. As a consequence, large majorities of the population will perceive a low correlation between education and identity. 

Secondly, inter-cultural identities are still a – albeit growing – minority, and counter-balance with increased mobility. Knowledge and teaching of intercultural communication is still under-developed, and multinational and transnational work environments are still likely to provoke clashes of identity. 

Thirdly, work-related identities can exist with a high level of interactivity with work and their ability to adapt and internalise change – but also the contrary: a low level of interactivity with work and related learning (Sainsaulieu 2001). Work identity in the new economy is even linked – although critically – to world citizenship (Beck 1999).

Initial Research Questions:

a) educational identity

Which features of identity are shaped and developed through education and training? Which subjects, contents and values in education and training impact identities in different Member States? In contrast, which educational contents in the Member States are reinforcing national and regional identities at the cost of transnational/European identity? How much is educational level and attainment valued and important for identity in different Member States? What are the contradictions between long-standing identities and flexible (lifelong) education and learning?

b) European identity

What answers do different Member States give to the dilemma between a harmonised European education (system) and identity, and the core characteristic and richness of Europe as an accumulation of different and diverging cultures? What is the importance given in education and learning policies to education for democratic citizenship and other factors for non-national identity? Which is the variance of European identity features between different Member States, and how does education influence these?

Future LRPs in the Member States (to be reviewed in 2nd project phase)

Accession of up to 10 new countries is imminent, and integration of the EU is proceeding with solid mechanisms. In fact, decisions and measures are already underway and taken, which will impact learning related policies in all Member States. Very little of these developments, however, is yet visible and perceivable at the level of Member States and citizens. However, in times of high uncertainty about educational needs (Fernández Enguita, 2001), it is informative, useful and perhaps necessary (Baumgartl/Annus/Trbanc 1999), to envision the state of the EU in a decade or so – when educational reforms have started to produce results at large scale. This is why the concluding phase of work in the domain will be based on the results of the above activities, and project them into the future: it will develop scenarios on possible future situations of LRPs in the larger and deeper EU – between re-nationalisation and further Europeanisation of educational and LRP matters. Suikkanen et al. (2001) estimate that “in the year 2005 more than half of the Finnish labour force has attained upper secondary level degrees”, in contrast the “Polish contemporary technical university reminds nothing but the traditional university” (Dębska, 2001). Thus the scenarios will also envisage possible developments in educational institutions and (electronic) infrastructure (see Oxtoby, 1999) for the Common European Space, and its influences on and from, employability, exclusion, mobility and identity. 

Eventually, new research needs will emerge from discussions and papers, and will allow the justified and argued production of a research agenda for the future.

Initial Research Questions:

a) Scenarios

Which scenarios for the European Learning Area in the year 2010 and the Common Educational Space are thinkable, likely and desirable? What are the visions in Member States of European learning related policies in 2010? What developments can be reasonably expected for the transparency and accreditation of studies abroad like ECTS and further accreditation methods? Which advancement is probable in terms of accreditation of experience and lifelong learning? What is the likeliness and scale of recognition of informal and non-formal learning in the coming years? Will education and learning increase the divergence between Member States, between regions, city/countryside? 

Will employability be largely achieved by 2010, and for whom and with which effects? Will exclusion be significantly be combated through learning related policies by 2010, and to which degree, how and where? What are the prospects for mobility for and due to education in a scarce decade? Finally, how will identities (and in particular educational identities) be able to adapt to European integration? 

Which impact may education and learning related policies have on the way towards the European society? How can learning related policies until 2010 move beyond mere employability and competitiveness? What is the effect of (lifelong) learning, and what may its (different) future aims? And, eventually, how will and might Member States react and counter-act to such developments? 

b) Research agenda

How can research adequately contribute to the identification of appropriate levels of responsibilities, decision-making and planning of learning related policies? Which research gaps may be addressed and which might not be? What is the consequence for today’s research agenda? Which are the consequences for (learning related) policy, which findings and recommendations derive thereof?

Modes of Operationalisation

· Papers will be produced on the four selected Key Issues mentioned above, exclusively focusing on the view from the Member States and regions.

· Foreseen are mainly Transnational Papers, i.e. papers that do not deal with national case studies, but address a topic of research interest across national traditions and cultures. 

· Papers produced will go beyond policy-making and its analysis, but will put policy decisions into a larger context of societal developments, and the new ways of learning emerging. The main object and actor of Learning Related Policies – The “Learning Citizen” will be taken into consideration in all papers, i.e. what are the implications for people of different age groups, educational attainment, professional backgrounds, etc.

· By presenting the state of art in research for each of the themes selected, domain 1 will engage in a discussion of the state of art in research. A review of main literature will be an essential part of all papers produced, in order to embed policy documents and specific research on LRP in a wider context. 

· One of the key tools to achieve transnational added value from network partners is the intensive use of the project www-platform (www. learningpolicies.net). This is further enhanced through the discussions at the various workshops, where draft papers are presented and commented upon. 

· As a consequences of the sum of these exercises (literature reviews, production of papers, discussion of papers virtually and face-to-face, comments, etc) domain 1 will be able to identify research gaps, i.e. themes where no research results do exist yet. Given the network character of this project, a main contribution to the discussion at European level will be a thorough identification and prioritisation of research gaps and proposals for future research. 

· Finally, an important aim of domain 1 and EURONE&T is to create a network that is sustainable. The implications of this objective are manifold: it recognises that cooperation and collaboration is in itself a challenge; that transnational research needs (to develop) appropriate tools for co-operation; that network partners’ research experience and interests are one of the most decisive inputs to EURONE&T discussions and development; and that the process of co-operation and collaboration is an output, equally important as the deliverables, and equally requiring attention and management in order to produce long-lasting professional links, and an institutionalised arena for researchers interested in Learning Related Policies in the enlarged EU.

A list of proposed possible papers to address the domain objective through the Key Issues, as of now, is annexed to this draft framework paper. All core partners will produce a minimum of 2 papers each, additional papers will be commissioned to Invited Partners on the basis of mutual agreement within the domain and between domains.

Finally, each paper will emerge from a clear description of method, questions, and expected findings (“Call for Individual Paper”).

Working Method of Modus Vivendi: Categories for Consideration 

The following categories should allow for a better mapping of and reflection on LRPs and the discussion on the Learning Society in Member States. They will allow authors of transnational essays to explain how these topics contributes to the project Key Issues and domain theme of the view of Member States, and why they enlightens the over-all project objectives:

a) Issues impacting national learning policies and the introduction of the Learning Society (integration, labour market, migration, technology, introduction of “Euro”, European Social Act, NAP, Bologna process, governance, Education for Democratic Citizenship, enlargement, trans-boundary migration, etc)

b) Responses to national policies by other actors (Commission, social partners, civil society, firms)

c) Status of activities: policies, or measures or experience. Laws, government programs, constitutions, decrees represent ‘Policies’, whereas 'measures' are actions that put these intentions into practice (in various areas, to various degrees)

d) Approaches to EU integration and sectoral contributions to EU policy (policy responsibilities, culture and traditions, different visions for Europe)

e) Policy Fields: education, training, science, labour, innovation, etc.

f) Location: countries/regions/municipalities, founder/new/future member, political parties

g) Data and Research: available or not, quality of data, identification of needs

h) Policy Cycle: programming cycles, election cycles, education cycles  - where are we on the way to mainstreaming?

The Product(s)

Transnational Essays are “documents produced during the preparation of each thematic, cross-domain or synthetic workshop. They are of transnational character (e.g. a comparative analysis or review of policy papers), and are based on analytical work, review of policy documents, or interviews carried out (e.g. with policy-makers at national level). They will be assigned by the Steering Committee to interested partners in the network (including invited partners or external experts)”. 

In other words, interested partners should propose transnational essays as input for the discussion at a specific future workshop. They should be authored by a couple of partners in intensive collaboration. While they will use national experiences, studies, and research, their optic will be “European”, co-authors will contribute cognisance from other countries or regions. For each workshop, there will be 2-3 essays, which will be distributed beforehand in draft format, introduced at the workshop, and will mark out the discussion at the workshop. Finally, the essays and discussion together confluence into the workshop report, a key product of our project. 

Proposal for Papers under Modus Vivendi

(IP and External Papers need contract from Central Budget)

	Area No.
	Area Title
	Paper
	Author
	Date/WS

	0
	Overall
	The Learning Society in different research traditions
	Dif/Svenson (CP)
	06/2002 – Sofia 

	1
	Status Quo in MS
	Tension between the national and EU LRPs and findings from pilot interviews
	Patiniotis (IP)
	10/2003 – Sevilla


	1
	Status Quo in MS
	Living up to Lisbon and the Europe of Knowledge: Policies and strategies for LLL in, and the reaction of, Member States
	Figueras (IP)/

Roberts? (IP)
	10/2003 – Sevilla

	2
	Employability
	Organised interests, social actors or social agents and their national positions and organised interests regarding the concept of validation of formal/informal learning and employability
	FAFO (CP)
	6/2003 – Oslo

	2
	Employability
	National Discussion, Reactions and Achievements on the NAPs
	?
	6/2003 – Oslo

	3
	In/Exclusion
	National LRPs and measures exacerbating/preventing in/exclusion
	Schienstock?

Ant (IP)
	6/2003 – Oslo

	4
	Mobility
	European mobility – national viewpoints, discourses and policies on the mobility of researchers
	?
	10/2003 – Se villa

	4
	Mobility
	European mobility - incentives at Member State level relating to language learning and transparency
	Sarcina (IP)?
	10/2003 – Se villa

	5
	Identity
	Europeanisation and subsidiarity? European identity and resulting dilemmas and challenges for national education
	Douterlungne (IP)?
	10/2003 – Sevilla

	6
	Future LRPs at national level
	Scenarios for the European Learning Area 2010
	Baumgartl/
Vilu
	1/2004 – Roma

	6
	Future LRPs at national level
	Learning for What? National discussions beyond the learning society
	Tommassini (IP)?
	1/2004 – Roma
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� According to the over-all EURONE&T Framework Paper, “the term 'policies' is understood to stretch from 'intentions' to concrete measures of implementation. 'Policies' are represented by laws, government programs, constitutions, decrees, whereas 'measures' are actions that put these intentions into practice (in various areas, to various degrees). EURONE&T aims at reflecting and mapping ‘learning related policies’ with respect to both aspects of the term”.


� Literature reviews were carried out for the major languages, and on English and EC documents by the University of Stirling.


� The information collected at present via pilot interviews could be presented at the Krumlov workshop, and provide a basis for the paper (Baumgartl/Petrova/Svenson/Voicu).
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